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Abstract. Teaching and learning in higher education institutions have for some 

time now been seen to integrate on line activities, materials and student interac-

tion into otherwise campus based programmes. Traditional teaching is often 

both classroom-based, teacher centred as well as with an emphasis on content 

delivery. Transformation of existing teaching practice, however, is often a 

daunting task for teaching professionals, and one which calls for an organiza-

tional approach. To support teaching staff in such transformation, a methodolo-

gy for learning design has been developed and implemented into the organisa-

tion of a school for continuing education. Despite support from elearning ex-

perts in the design process, most projects undertaken by teaching staff were 

modest in degree of innovation, and existing practices were reinforced rather 

than transformed.  The workshops and design methodology have now become 

part of a so called organizational framework for learning design in order to pro-

vide a stronger incentive and better support for transformation of practice. 

Keywords: Learning design; organizational design frame; workshop methodol-

ogy; CoED; further education 

1 Introduction 

Teaching and learning in higher education institutions have for some time seen the 

need to integrate on line activ ities, materials and student interaction into otherwise 

campus based programmes. This is done to accommodate requests from students and 

other stakeholders mainly in continuing education, such as employers. Students’ ev e-

ryday use of on line media and subsequent increased request for flexibility regarding 

access to materials and time spent on study activities have been strong motivators for 

institutions to rethink their general approach to teaching and learning. Traditional 

teaching is often both classroom-based, teacher centred as well as with an emphasis 

on content delivery. Transformat ion of existing teaching practice into more student 

centred learning with meaningful use of on line activit ies is often a daunting task for 

teaching professionals, and one which calls for an organizat ional approach. This paper 

presents findings from an organizat ional development project  aiming  at three goals: 

Expanding  the pedagogic repertoire of the teaching staff; increasing the use of ICT in 

teaching and learning; and building capacity towards on line and blended learning in 



the organisation. The main  challenges for the school were to expand its portfolio of 

educational modules and to build capacity for t ransforming parts of the existing teach-

ing practices. In short, the project  encountered a number of issues concerning the 

motivation o f the teaching staff some of whom faced the pro ject with a demand for 

justification fo r the changes in teaching and learning mode. Also a fear o f becoming 

redundant (partly due to lack of skills, but also due to changes in the role o f the teach-

er) was found to concern the staff. In order to address these fairly common concerns a 

project was launched where teaching staff were invited to participate in a number of 

learning  design workshops. The chosen method (the Collaborative e -Learning  Design 

Method or CoED [1, 2]) for the learn ing design activities is user driven, involves the 

participants, is led by experts, and puts the teacher/tutor in the ro le of the expert  when 

it comes to the content, the characteristics of the modules, and the students or target 

group. Learning design is here to  be understood as a methodology which enables 

teachers or designers to make more informed decisions in designing learn ing activities 

and interventions, which are pedagogically informed and make effect ive use of ap-

propriate resources and technologies. A key princip le of learning design is making the 

design process more exp licit and shareable. Learning design as an area of research 

and development combines gathering empirical evidence to understand the design 

process and the development of a range of learning design resources, tools and activi-

ties [3] [11]. 

Findings from the project have confirmed that a method for learn ing design which 

gives structure to the design process and helps participants to visualise their designs 

and make them explicit and shareable, is very helpful for teaching professionals with 

no or minimal experience in on line or b lended learning. However, we also found that 

there is a need to stimulate the imagination of the participants, both in relation to 

planning of teaching and learning  and in  relation to the role technology can play. Alt-

hough this was part of the methodology it turned out to be a bigger problem than an-

ticipated. Furthermore, we found that many of the participants in the design work-

shops were unsure about the organizational and managerial prio rit ies in relation to 

development of on line and blended learning, and this turned out to be perhaps the 

biggest issue for the project. Participants expressed a need to know more precisely in 

which d irection management wanted to take the teaching and learning culture. They 

also wanted to be assured that the new designs would ‘fit ’ the organisation in terms of 

the general teaching style, the technological infrastructure and support system, and the 

market ing of modules towards potential students, companies and organisations. This 

led to a stronger focus on the organizational framework within which the design activ-

ities took place. A result of th is, a so called o rganizat ional design frame has been 

developed which will serve as a guide in the future. The design framework, which 

will be described in  more detail below, describes three levels of policy, resources and 

procedures in the organisation: 

─ The strategic level, which presents the design frame defined by the organisation 

and the goals connected to it 

─ The tactical level, which describes the organizational support for e-learning design, 

capacity building, IT-support, managerial support and interest, etc. 



 

─ The operational level, which describes the teaching and learning philosophy and 

clearly outlines the freedom to act for the teaching professionals 

In the following paragraph, the general conditions of further education in  Denmark 

are presented in order to outline the case of this paper. This is followed by a more 

detailed description of the development project in itiated to support the transformation 

of the teaching and learning culture into more blended and on line learning, fo llowed 

by a short description of the data from the project. The learning design method is 

described and discussed in the following section, followed by an account of the find-

ings from the project. This serves as background for the presentation of the first ve r-

sion of the organizational design frame and our expectations for future use of this . 

2 The case of further education in Denmark and VIA 

University College 

The work of teaching staff is influenced by decisions, strategies, policies and other 

conditions, many of whom are outside the primary control of the teaching professio n-

al herself. In Denmark, further and in particular continuing education is mainly of-

fered by public educational institutions which are given accreditation to run diploma 

programmes and courses. It is required by law to demand tuition fees, which is co n-

trary to most other educational programmes, which are free to attend. The tuition fee 

may  lead  to a regarding the employer or the student as customers, and can sometimes 

inhibit the desire to experiment with e.g. course designs. Very often, schools of co n-

tinuing education are regarded as business units within their institutions, and as such 

they are expected to turn out a profit from their activit ies, unlike e.g. bachelor or mas-

ter programmes. 

For diploma programmes, applicants must fulfil specific entry requirements such 

as previous education, working experience, etc. Continuing education can be both full 

time and part  time. Till recently, public employers have been entitled to some co m-

pensation from the government when an employee enrols in an accredited diploma 

programme where teaching takes place with in normal working hours. This has made 

it affordable for workplaces to give priority to education, both for the employer and 

the employee, who would often keep his or her regular salary while attending the 

programme. This has recently changed, and it  is expected that the need for more fle x-

ible and more on line programmes will g row in the near future. In the private sector, 

this is already the case, as many employees do not get time off to attend continuing 

education. In overview, one might say that in the realm of further and continuing 

education, the teaching and learning culture is framed by the following: 

 The majority of programmes are part t ime and caters for participants who are in 

jobs, often full time jobs. To get away  from the daily  work, part icipants have tra-

ditionally preferred fixed times of studying away from the work place 

 The extent and duration of the course or program. In short courses it is important 

that the use of IT does not take up unnecessary time or requires too much atten-

tion 



 Participants in further education and workplace learning usually identify with the 

teachers they meet, rather than with the teaching organisation itself. This means 

that the teachers, in addition to being professional teaching and content experts, 

also need to have sufficient IT-proficiency to assist learners with the most urgent 

IT-problems they may encounter 

 Mandatory tuition fees  (contrary to most other education, which in Denmark is 

free)  

 The need for user-oriented design is bigger in further education, as the groups of 

participants, the contents, the ways of teaching and studying often vary greatly 

across different courses 

 The need for user-orientation means that the organisation should hold capacity to 

design and support a variety of solutions/designs for learning support 

This project took place in the school of continuing education in VIA University 

College, Denmark [4]. VIA  is Denmark's largest university of applied  sciences with 

more than 18.000 students and app. 2000 employees. The institu tion is based in the 

Western part of the country, and has 8 campuses and teaching facilit ies at 25 different 

addresses in the reg ion. The school of continuing education offers programmes at 

diploma level, higher adult education, vocational training and courses and confer-

ences. Programmes are offered within a wide range of topics and study programmes, 

mainly  within the public sector (health; teaching and education; social welfare; public 

administration; management) but increasingly also within the private sector (project 

management; management and administration; innovation and entrepreneurship).  

The specific challenges for VIA in this regard are twofold. In  2012, a survey based 

evaluation of general and teaching specific IT-skills was carried out in VIA. The sur-

vey covered all teaching staff across the institution. This led to a stronger focus on 

skills development in this area in the school, most specifically regarding use of IT in 

teaching. Furthermore, the expected changes in the demand for further and co ntinuing 

education caused management to  aim for development in the pedagogical repertoire 

of the teaching staff as well as an expansion of the range of teaching and learning 

methods applied in the programmes. In particular, more use of blended and on line 

learning was desired, both in existing and in new modules and programmes. In order 

to support this development, a strategic project was established and a specialist co n-

sultant was hired to help design and run the project. 

3 Design of on line and blended learning – the project 

In 2013, a project was launched with the following aims: 

 To expand the repertoire for use of IT in teaching and learning in the organisation  

 To identify needs for organizational support for teaching staff who engage in on 

line and blended teaching and learning 



 

 To develop criteria fo r high quality use of IT in teaching in the school of contin u-

ing education, including on line and blended modules  

 To further develop and implement a model for agile learning design with a high 

degree of user involvement 

The main activity in the project was a number of learning design workshop with 

teaching staff, focusing on the design or redesign of modules and programmes. The 

expectation was that based on the designs made in the workshops, a number of good 

practice-examples would appear, and that these cases or examples would fit into an on 

line resource site to be established in the organisation. Other elements in the project 

were an  evaluation of the use of the standard LMS in the school, and establishment of 

a review board for the project to ensure feedback on the methodology and results of 

the project. The project met with the review board twice a year, and d iscussed pro-

gress, problems and perspectives of the work undertaken. Board members were e x-

perts in different areas relevant to the project (innovation; e-learning; teaching and 

learning; organizational development) and proved to be a great source of inspiration 

for the project lead. 

The main questions in the research carried out in relation to the develop ment pro-

ject are: 

1. In which way can skills development in relat ion to use of IT in teaching be int e-

grated into the work practices of teaching staff? 

2. What are the best conditions for developing high quality, contextually based and 

learner centred on line and blended learning? 

In the project, teaching staff was invited to join a series of three design workshops 

where they would design or redesign specific course modules together with their 

teaching colleagues. The general idea with the workshops was to combine  skills de-

velopment with the design activities. The workshops were facilitated by experts, and 

the participants worked with authentic cases of their own choice and preferably su p-

ported by their heads of education. The aim was to complete a process of analysis, 

idea generation, design, construction, test and implementation during the course of 

the workshops.  

In VIA in general, teaching and learning is supported by a learning management sys-

tem (LMS), which is designed to fit the needs of the vast majority of the bachelor 

programmes in VIA. This system is designed and supported by a centralised IT-unit, 

and all students and teachers have a personal account and email account to the system. 

It is main ly used for distribution of information, d isplaying teaching schedules and 

materials, for assignments, and for communicat ion between teachers and students. In 

all of VIA’s 50+ study programmes the system looks the same, has the same fun c-

tionality and user interface, and as such can be labelled a ‘standard system’. This is a 

common situation in many educational institutions, and has the advantages of stabil-

ity, professional support/help desk, and good integration with other standard tools in 

the institution. In the field of further education, however, the conditions a re different 

in a number of ways from those in bachelor o r master programs (as described above). 

This has led to a rather minimal use of the LMS in the school of continuing education, 



and one of the challenges in the project was to mot ivate teaching staff to look at the 

LMS in a new light, and see the additional options and extra functionality, which had 

not previously been used. 

3.1 Methods and data 

In this study, I look main ly at question 2 above: What are the best conditions for de-

veloping high quality, contextually  based and learner centred on line and b lended 

learning? I have looked at a number of specific issues, among these are: The experi-

ences of the participants  in the learning design workshops; the role of IT in existing 

learning designs; the degree to which staff go beyond the standard IT tools and sys-

tems provided by the organisation (LMS + additional tools for e.g. communication); 

and the way in which participation in  the project has been balanced with daily tasks 

by the staff. For the purpose of studying the case of ‘pro ject on line and b lended 

learning’, co llect ion of data has been carried out during the course of the project. I 

have three main sources of data: 

 Interviews with participants in the first round of workshops, carried out in June 

2014 

 Documents from design workshops (sketches, design documents, etc.) 

 State-of-the art evaluation of course sites in LMS (90 course sites have been ana-

lysed in May 2014) 

During the course of the project, a log was also maintained to document activities. 

This was done with very brief account of actions, main ly in an attempt to keep track 

of the development of a number of simultaneously running series of design work-

shops.  

Interviews were conducted as part of a midway evaluation of the workshop meth-

odology, all participants from the spring were interv iewed  and interviews were rec-

orded and later transcribed (9 interviews in total). Documents from the design work-

shop are main ly large posters, which have been photographed, but also stored for later 

study. Other documents from the workshops are lists of problems identified; the most 

highly valued characteristics of teaching; module overviews; module designs; mock 

ups of LMS design; and other results of the processes in the workshops. A report on 

the development of each learning design has also been put together, thus documenting 

the final design propositions. Finally, the evaluation of the course sites was carried 

out as document analysis. From a total of app. 500 sites, 70 course sites were random-

ly selected to represent the ‘average’ use of the LMS. In addition, a s maller number of 

innovative teachers and avid IT-users were identified, and one site from each of these 

was also analysed, thus making a total o f 90 course sites. The analysis of the course 

sites were guided by three questions: 

 How are the standard templates used? Are they used fully, and to what extent do 

teachers add extra functionality? 

 Are other digital services in use, and how do these connect with the use of the 

course site? 



 

 What types of digital learn ing material are in use, and to what extent are digital 

materials found? 

The study of the LMS shows that there are clear d ifferences between the two groups 

of sites which were analysed. The advanced LMS-use involves more external tools 

and resources as well as a wider range of d ifferent types of digital materials. The large 

group of randomly selected sites showed very little variety, which  could be seen as an 

indication that the template works as a strongly regulating instrument for teaching 

staff. For many of the participants in the workshops, the use of the LMS is core in 

their experience with using IT in teaching and learning and shapes their expectations 

and imagination about the potential and ro le IT can p lay. Even so, it came as a sur-

prise that the majority of designs produced in the workshops were far from transform-

ative. The participants generally preferred solutions which were close to the original 

format of the course or module they were redesigning. 

4 Collaborative E-learning Design method (CoED)  

As mentioned in  the introduction, the project  made use of the CoED method as the 

main inspiration for its learning design-workshops. In this section I will describe the 

method and the experiences we got from using it. As a general description of what a 

method for learning design is, one can say that it should provide at least two things: It 

serves to formalise the procedures of design, and it  helps externalise the design thin k-

ing by shaping solutions and ideas into concrete artefacts, e.g. drawings, lists, dia-

grams, etc. This can also said to be true for the CoED method and the way it has been 

adjusted and used here. 

The CoED method provides guidelines for how to conduct design oriented work-

shops to help practit ioners and designers in designing (online) lea rning courses, mod-

ules or other educational activit ies. In  this way  it  is similar to  other LD-methods such 

as Participatory Pattern Workshops [5] and the Carpe Diem Workshop Planner [6, 7]. 

The point of departure in the CoED method is the preferences and o bjectives of the 

teaching practitioners and their pivotal role in the design process. Thus, a very im-

portant part of the CoED method is the negotiation and collaboration on establishing a 

shared pedagogical vision among practitioners. CoED can be viewed as  what Conole 

terms “mediat ing design artefacts” like ‘toolkits’ (a structured resource that can be 

used to plan, scope and cost an activity [8]. The method divides the design process 

into three phases and uses specific tools and techniques in each phase. It draws on 

existing techniques which are often employed within iterative design processes such 

as card sorting and rapid prototyping; however, it entails some novel elements. Firs t-

ly, it seeks to address the gap between theoretical models of learning and actual learn-

ing designs. It does so by promoting negotiation and reflection among teachers by 

leading them to identify core pedagogical values, and focusing on embedding these in 

the actual design. Secondly, it specifically supports a collaborative approach  to the 

design processes where teams of participants (ideally with different disciplinary 

backgrounds) co-develop learning designs. Thirdly, an accompanying web based 



software tool makes it easy to re-design the cards used as part of the method. This 

makes the method both scalable and applicable in different contexts. 

The CoED method facilitates the design process by following five overarching 

principles, and fu rthermore by splitting the early design process into three phases. The 

five principles in the CoED method: 

 Facilitates conversations about e-learning design 

 Structures conversations about e-learning design 

 Produces design specifications and/or actual designs rapidly  

 Involves e-learning experts, domain specialists and future users of the e-learning 

design 

 Involves at least two people in the design process  

The principles are relat ively straightforward and act as guidelines for the overarching 

purpose of the CoED method: To support structured dialogues and concrete design 

activities among a diverse group of part icipants (more than two), and ideally with 

participants from d ifferent domains. Fo llowing princip le number four, the design 

process ideally involves learning experts, domain specialists and future users of the 

learning design. 

4.1 Experiences with CoED 

In this particular pro ject, some minor ad justments were made to the orig inal CoED-

concept. The groups of participants were not always as collaborative as could be 

wished for. This was the result of the way participants for the LD-workshops were 

selected in the organisation. We emphasised that participation should be group based 

and that participants should bring to the workshops a specific module or programme 

to work with. However, some participants joined together with co lleagues, but wanted 

to work on individual pro jects. Others worked on the project of a colleague, which 

reduced their sense of ownership to both the process and the result. After the midway 

evaluation, the importance of both collaborative projects and managerial support were 

emphasised prior to finding participants for the second round of workshops. The 

workshop facilitators had the role of e-learning experts and at the same t ime as facili-

tators of the process. The participating teachers  were the content/domain specialists 

and also the learning experts. The participant had various backgrounds and domain 

knowledge; some were from the health sciences, some from education and teaching, 

and others from social welfare-programmes. This meant that in some workshops there 

was very little  knowledge about IT and much knowledge about learning and teaching. 

In others, participants very experienced IT -users and unexperienced teachers or plan-

ners of teaching. This meant that the role of the facilitators were slightly different in 

each workshop, and that presentations could never be fully reused, but had to be ad-

justed - often spontaneously during the course of the workshop. Also the involvement 

of future users was not possible in the sense that students did not participate in the 

workshops. To always keep in mind the perspective of the learner became the shared 

responsibility of all participants. 

In addition to the five principles, the design process is split into three phases: 



 

 Focus the e-learning design process (presentation). 

 Identify overarching values and design princip les (card sorting and selection 

through a process of prioritising) 

 Specify design (card sorting and design) 

The presentation in phase 1 was given by the facilitator, and as mentioned above it 

was accommodated to the needs and interests of the particular group of part icipants in 

each workshop. Before moving to phase 2, part icipants were asked to outline the case 

they would be working with in the workshops – at this point the first sketch was pro-

duced. This was followed by phase 2, in which participants would have a structured 

discussion about the core values in their teaching and learning design (structured by a 

card sorting tool, see figure 1 for an example). This is followed by further analysis of 

the case, identifying strengths in the current design and ideas for the future design. At 

this point participants produced a list of their ‘problems  and wishes’ which  became 

part of the design documents. In phase 3, participants moved on to specifying the 

design (this would most often take place at workshop 2). As a request from many of 

the participants, we added at this point a session of inspirational examples which fit-

ted into the projects in the particular workshop. Some of the things we demonstrated 

were various types of video based materials for flipped classroom teaching; use of 

discussion forums in blended designs; collaborative writing tools; wikis; etc. We were 

challenged to maintain focus on the construction of new designs, rather than turning 

the workshops into a course-like activ ity (which, by the way, several of the partic i-

pants requested). 

 

Fig. 1. Picture from card sorting-process. The goal was to identify no more than three charac-

teristics of teaching and learning which the participants could agree on to be of core value to 

their design. 



The process of specifying the design was supported by both a template for sketch-

ing the flow of the module (describing both learning outcomes, roles of the students, 

activities, materials used and produced, ways in which the work is organized, etc.), 

and by lists of terms to be used in specifying the design. The terms would both serve 

as inspiration for the participants and as a way of developing a shared vocabulary. 

The duration of the three phases would vary greatly, depending on a number of 

things. Some of the factors which would determine the production of the final design 

were: 

 The urgency of the case – when the new design is needed 

 The scale of the design – it turned out that rather than redesign the actual module,  

some participants preferred to work on details within the existing design such as 

presentation materials or even content 

 The ownership to the case – some groups were appointed to the LD-workshops by 

educational managers and asked to work on projects formu lated by others than 

themselves. This resulted in circular motion where participants several times re-

turned to the justification for the case rather than move into the phase of specifying 

a design 

 The participants’ knowledge of IT and their powers of imagination in relat ion to 

the use of tools they have little or no experience with 

In general, the sum of experiences with the CoED method in this project shows that 

within short time, practit ioners often manage to create relatively detailed preliminary 

designs (prototypes), while also negotiating a shared pedagogical vision for such a 

design. Moreover, the CoED method provides practitioners with a space for discuss-

ing their values, design concrete learning activ ities, and representing these in a very 

flexib le, yet structured manner. Therefore, the method introduces an adaptable and 

scalable design concept that allows for d ifferent levels of detail in terms of the result-

ing design, while maintaining a strong focus on the negotiation of shared pedagogical 

core values among a potentially diverse group of part icipants. However, some crit ical 

issues were also found, which may relate specifically  to using the method in the o r-

ganizational context of the school of continuing education. These are: 

 

 The task of providing sufficient technological inspiration in the workshops turned 

out to be critical to the production of innovative designs. A number of the designs 

produced were only slightly revised versions of the original designs (much like 

what Puentedura refers to as ‘substitution’ [9] 

 The invitation to collaborate on the design process, which is a core instrument in 

the method, was not welcomed by everyone. A possible explanation can be found 

in the way teaching tasks are organized in  most continuing education divisions, 

where teaching staff is highly  specialised and often the only person or one in  a few 

people with in specific knowledge domains. They often plan  and execute their 

teaching alone, and many enjoy this dimension of the job 

 Ownership to the design case, the problem and the solutions represented in the 

design suggestion, is crucial to the commitment of the part icipants. However, many 



 

of our participants expressed concern or insecurity about how management would 

value and support radically new designs  

 The IT-infrastructure and the access to tools and technologies, support, help in 

solving specific problems, etc., are of major importance to many part icipants, but 

not to all. The degree to which staff relies on tested and secure designs and solu-

tions varies a great deal (or in other words, their willingness to take risks in the 

teaching situation) 

 To know and trust in  the greater o rganizat ional p roject is of importance to many 

participants, however, not to all. In the realm of further and continuing education, 

demands and conditions change regularly; however, the demand for high quality 

teaching from domain  experts is a constant factor. Staff will refer to this in  both 

their private and shared thoughts about the decision to go on line o r use more 

blended learning. This stresses the importance of clear communication and actions 

from management to support the project 

5 Organizational design framework 

Based on the experience from the workshops, the interview data, and feedback 

from the rev iew board it became clear that the issue of managerial clarity in relation 

to the project was key to some of the challenges we were facing. With inspiration 

from Christensen et al. [10] we have addressed this through the formulat ion of a so-

called organizational design framework which will guide the future development of 

the teaching and learning culture. The design framework describes policy, resources 

and procedures at three levels, namely at the strategic, the tactical and the operational 

level. The three levels are interrelated and describe three dimensions of the overall 

decision-making process when it comes to facilitat ing a change or transformation in 

the teaching and learning culture. As illustrated in figure 2, the strategic level is the 

basis in the model and as such key to successful dealing with the other levels. The 

strategic level will deal with the justification of the project, whereas the tactical level 

describes what needs to be in place to carry out the strategy. This level deals with 

resources and capacity in the organisation, as well as policies, values in teaching and 

learning, standards of quality, managerial support, etc. The tactical level also makes 

explicit how the effort of teaching staff within th is area is given prio rity. The opera-

tional level describes how to proceed in o rder to  achieve what is described at levels 1 

and 2, what methods to use, what is regarded good practice, etc. Furthermore, it d e-

scribes the teaching and learning philosophy and clearly  outlines the freedom to act 

for the teaching professionals within the design framework. The workshop methodol-

ogy described in this paper is an example of such an operational guide. Recently, 

representatives for the teaching staff and educational management in the school of 

continuing education have described core values in teaching and learning, a document 

which will also influence decisions made at the operational level. 

 



 

 

Fig. 2. Three levels in the organizational design framework in hierarchical order 

6 Conclusion 

An increased organizational focus has several benefits for the parties concerned: 

 Teaching staff get the support, incentives and guidance for the development 

work. The relevance of their choices and their effort becomes clear to them. 

 Students get a clear picture of what to expect in terms of teaching and learning 

culture, and also of what is expected from them as active learners. 

 Management’ claims for specific development in the teaching and learning prac-

tice can be legitimately put forward with reference to the strategies and policies. 

 The work of individual members of staff becomes part of a guided, collective 

effort 

However, the design framework will not make much difference in itself. As also 

pointed out by Salmon [12], higher education institutions still struggle with the task of 

fulfilling the promises of IT in teaching and learning. Based on the findings and expe-

rience from the blended learning-project, it is clear that such a tool for communica-

tion, planning and carrying out transformation of teaching practices will strengthen 

the effort to combine high quality teaching and domain expertise in on line and blend-

ed learning modules. 

Strategic level: 

Why more on line and blended 

learning? 

Tactical level: 

Conditions for 

more on line and 
blended learning 

Operational level: 

How to make high 

quality on line learning? 
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