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Assessment of inclusive education
Tanja Miller Ph.D. UCN, FoU
Resume
The focus of this paper is on the way teachers, in teams can work with assessing the inclusive practice in their own classes. In 2012 a joint effort between CEPRA, teachers and school administrators from the municipality of Hjørring developed a dialog based model for continually assessing the quality of the learning environment in regard to inclusion – this model draws heavily on the logic and mindset of ECERS (Early child environment program). This article will relate the rationale of the assessment model called “Dialoger om Kvalitet” (dialogues on quality) to LSP’s definition of inclusion, and in this light discuss how theories of learning based on cooperative learning can show the potential of the tool from both teacher and student perspectives. 
Dialog on quality in inclusion – a presentation
The model ”Dialoger om Kvalitet” is an expansion of an earlier model meant to continually assess quality of certain learning environments.  In this text I will give a short introduction to the main program, this is structured into six themes with varying numbers of subthemes. The themes were chosen in correlation with the municipality of Hjørrings vision of a good school – a vision that underlines the importance of good learning environments. The six main themes are 1) academic competence in schools 2) academic competence in learning environments 3) academic competence in projects 4) evaluation 5) school/parent cooperation and 6) inclusion.
The model is based on the methodology of ECERS’s quality assessment program. It demands that the quality of the learning environment is assessed, based on three different basic criteria. The criteria were created from research knowledge of the most significant elements that in combination constitutes a good learning environment. 
The first criterion is how well the learning environment allows all students to participate. 
The second criterion is how well the learning environment creates learning opportunities for its participants. 
The final criterion is how well the learning environment creates the opportunities for the creation of relations between the participants. 
Every criterion is represented and guiding in every theme and subtheme in the model. The quality of the learning environment is continually rated with characteristics of didactic scenarios, where opportunities for participation, learning and relation building are described ever more in depth. The best learning environments is defined by optimal conditions for participation, learning and creation of relations, all at the same time. Whereas the worst learning environment is defined by low opportunities for participation, learning and relations building. 
The themes and subthemes were chosen based on Hjørring municipality’s objectives for school policy, they were also based on the newest research in didactics and learning. If the dependency on the logic from ECERS was one side of the research-based tool, the other side builds mainly on articles from the series “hvad ved vi om” (fx Helmke, A. 2008 – Dafolo), Dansk Clearingshouse Uddannelsesforskning (2010), results of Hatties work (Hattie, 2009) and Thomas Nordahl (2004) research into the significance of learning environments. From these sources we know that the quality of learning environments consists of three areas, all important for the optimal learning experience. The areas are didactics, classroom management and relations. 
The model
In the following table it can be perceived how research knowledge from Early Childhood Environment Program is used in the increasing complexity of the scenarios containing ever better possibilities for participation, learning and relations creation. The table is also inspired by the research knowledge about classroom management. One point is the importance of structures and the fact that students need to understand the reasons for a particular structure and have a chance to influence this, in able to provide the best learning opportunities. Also present in good classroom management is reflections on workflow, and that routines and common norms have been integrated into the class (Helmke, 2008). 
 [image: ]
Figure 2: an example from the model: Vurdering og udvikling af kvalitet i pædagogiske processer i folkeskolen, CEPRA 2012
In addition to the program ”Vurdering og udvikling af kvalitet i pædagogiske processer i folkeskolen” CEPRA developed and tested a new theme – inclusion, with the cooperation and support of the municipality of Hjørring and 30 teachers and leaders. 

Inclusion – an addendum
The material consists of four subthemes and obviously they cannot be used without the main program. It is – as the headline states – an addendum to the main program, with the intention that a team doing LP analysis, moving on to initiating a development initiative, could analyze and assess the initiative from an inclusion perspective. 
The theme has tables with descriptive scenarios for educational inclusion, social inclusion and physical inclusion. There is also a table for rating different inclusion strategies in a school center. 
The municipality of Hjørring have in their efforts with inclusion chosen a line concurrent with the Manchester definition (Booth & Ainscow 2002) since Hjørring’s working definition is:
“The schools in the municipality of Hjørring must be including schools that creates social and educational communities of children, for all children. The goal is that all students feel included physically, socially and educationally, thereby enabling the individual students potentials the optimum possibilities for development” (Meeting 2012).
Based on the definition and the logic inherent in ECERS it becomes clear why the scenarios are described the way they are. The scenarios include elements of the students own perception of inclusion – which correlates with one of the main criteria for creating ECERS tables – that being participation or democracy. On the other hand, the descriptions do little to describe the multitude of different learning environments a student moves through and only satisfies a small part of the expectations about working with inclusion according to a matrix created by Lars Qvortrup (2012). This matrix makes it possible to work with inclusion in all the learning environments of the school and in all activities there. It is an important point and will most likely be plotting the future course for programs such as ”Vurdering og udvikling af kvalitet i pædagogiske processer i folkeskolen”.
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Learning
The model or program ”Vurdering og udvikling af kvalitet i pædagogiske processer i folkeskolen” can be seen as generating an evaluation capacity (Preskill, 2008) but also as a platform for working with schools as learning organizations in Denmark, especially the LP schools are representatives of this way of thinking. 
If you consider the school as a practice community containing a multitude of practice communities – the interesting practice communities will be teams of teachers and their students – then Wengers theory about learning in practice communities (Wenger, 1998) can inspire to analyze and understand how a model such as ”Vurdering og udvikling af kvalitet i pædagogiske processer i folkeskolen” can contribute to the development of better schools. 
 [image: ]
Figure 3: Wenger dualitet (page 63, 1998)
A main point in Wengers theory is that the best possible learning environment is defined by a duality between participation and reification; as such, a duality in balance creates the best conditions for the creation of meaning. Using the duality in an analysis means looking out for both sides in the duality. If one aspect is absent or weak improvements can be made – in this way actions have a direction. 
This little rule can be used with the quality assessment program to examine your implementation processes and through the creation of an analysis strategy. 
Teachers using the tables in this model will start the process by individually rating and assessing the quality of the learning environment. This individual assessment can be based on observations, interviews with students or other documentation. The assessment can also be performed by using the professionals’ judgment. The next step in the process is dialogs in the team, where the individual assessments are the fuel. Here the rule of balance applies, meaning that the best possible learning environment for the teachers in the team is only reached if all participates now, and also that all participated earlier by working systematically with the individual assessments.  The reification could be materials or documentation for the individual assessments and can – after the dialogs, be the basis for actions. 
Sadly, the researches into this program have been delayed, so I will not be able to share new knowledge of the models effect in practice. The delay is mainly because the municipality of Hjørring is under tremendous strain from the new school law, in combination with the new rules for managing teachers work. We do at this point have an agreement about the collection of data in April, and we hope we will be able to contribute with knowledge at a later date.
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